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English 441 

Survey of American Literature I (1620-1860) 

Fall 2013 

Dr. Roggenkamp 

 

Office: 315 HL 

Hours: MWF 9:45-10:45; M 1:00-3:00 (email only), and by appointment 

Email: Karen.Roggenkamp@tamuc.edu 

Website: http://faculty.tamu-commerce.edu/kroggenkamp/English441.html 
 
Image: Poet Phyllis Wheatley, frontispiece to Poems on Various Subjects (1773)  

 
“I speak of the American in the singular, as if there were not millions of them, north and south, east and west, of 

both sexes, of all ages, and of various races, professions and religions.” 

 (George Santayana, Character and Opinion in the United States, 140) 

 

 
Course 

Description 

English 441 is the first of two courses comprising a selected survey of American 

literature and cultures. In this course we will focus on literature of British North 

America written during the seventeenth and eighteenth centuries, along with literature 

of the early nineteenth century (roughly speaking, from 1620-1860). We will explore 

the invention and formation of “Americanness” and “American literature” during this 

time of religious and political upheaval, revolution, and slavery, examining along the 

way some of the fundamental ideas, myths, assumptions, intellectual concepts, and 

popular perceptions that still influence the ways in which Americans think about 

themselves and their societies. 
 
This course is a survey—its intention is to sketch only a broad map of incredibly diverse 

literary traditions across a span of over two hundred years, using some specific thematic 

lenses. Obviously, the diversity of American experience and the broad period of time 

covered mean that a course of this type will always be relatively cursory. Your 

anthology provides a much more expansive selection of literary and cultural expression 

from other regions of North America during this same period, and I encourage you to 

peruse these sections on your own as a supplement to the readings we will share in 

class. 
 
By the end of the course, students should have improved in their ability: 
 to understand the literary strategies employed by a select number of American 

writers from diverse backgrounds and to understand how cultural, technological, 

and political conditions provoked and impacted what people wrote and how they 

read; 

 to understand how an author's use of characterization, setting, point of view, 

imagery, etc. convey meaning in written texts; 

 to read thoughtfully and thoroughly and to express their interpretations both orally 

and through writing; and 

 to recognize the rough continuum of ideas and ideology extending from America's 

colonial past through its antebellum years—and beyond. 

 
Course  
Note 

 

If you equate “literature” with fiction and poetry, you will need to expand your 

definition of what the word “literary” means. For English colonists, “literature” meant 

travel writing, scientific texts, sermons, personal narratives, histories, essays, speeches, 

tracts, and pamphlets. It also meant, to some degree, poetry—but it didn’t mean 

“fiction,” as we would recognize it, until the nineteenth century, for reasons we’ll 

explore later. As a result, we’ll be looking at a wide variety of genres, some of which 

http://faculty.tamu-commerce.edu/kroggenkamp/English441.html
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feel inherently “literary” to modern readers, others of which may not be as familiar 

within the contexts of an English course. 
 

Most of our readings—especially those toward the beginning of the course—grew out 

of atmospheres of spiritual and political strife and are deeply expressive of specific 

religious and social agendas. Some of the literature may conflict with your personal 

belief system. Or perhaps you will find the readings in keeping with your personal 

views. Some readings may make you uncomfortable or even angry. Regardless, your 

task is to understand and discuss these readings as literary texts—to concentrate on the 

ideas, language, and images of the readings, as well as the context in which they were 

written. This is neither a religion nor history class. It is, however, a course in which 

we’ll need to look carefully at how different arenas of culture—including religion and 

history—affect and are affected by literature. 

 
Student 

Learning 

Outcomes 

For the purpose of measured Student Learning Outcomes Assessment: 
SLO 1 
Students will demonstrate familiarity with the different American literary movements 

and representative authors from 1620-1860, as measured by an ungraded pretest and 

post-test.  
SLO 2 
Students will demonstrate effective written analysis through the use of thesis statements 

that meet or exceed expectations, as measured by the thesis rubric used for evaluating 

the third paper. 

 
Required  
Texts 

YOU ARE REQUIRED TO BRING YOUR BOOK TO CLASS EACH DAY! 

 The Norton Anthology of American Literature, 8th edition, Volumes A and B. Ed. 

Nina Baym. New York: W. W. Norton, 2012, ISBN 978-0-393-91309-5. 

 Harriet Beecher Stowe, Uncle Tom's Cabin (1852). New York: W. W. Norton, 

2010, ISBN 978-0-393-93399-4. Any complete edition of the novel will be fine; 

ISBN refers to the edition ordered through the bookstore. 

 
Grading 

Your final grade for this course will be determined by the following factors: 
 Class participation and preparation (grades posted every 5 weeks)           15%  
 Three critical response papers                                                               40% 
 Examination 1                                                                                 20% 
 Examination 2                                                                                 25% 
                                                                                                 Total 100% 
The department of Literature and Languages does not, as a rule, allow an “Incomplete” 

(X) on the transcript; incompletes are only awarded under extraordinary circumstances, 

pending Department Head and Dean approval. If personal issues or conflicts arise that 

lead to your missing a substantial amount of class, you will need to consider 

withdrawing from the class. As a rough guideline for what A-F grades mean, A is 

awarded for truly outstanding work, B denotes work significantly above the level 

necessary to meet basic requirements, C is for work that meets basic requirements in 

every way, D indicates work that meets only some of the requirements yet is still 

deserving of minimal credit, and F results if work is not completed or if it fails to meet 

the requirements of the assignment and/or course. I will provide detailed information 

about paper evaluation at the time of those assignments. 

 
Late 

Assignments 

I grant extensions on papers and assignments only under the most exceptional of 

circumstances. I will only accept late papers if you make explicit prior arrangements 

with me and provide documented proof of your inability to complete the paper on time 

due to extenuating circumstances (dire illness, death in the immediate family, etc.).  

 
Attendance 

Your attendance in class is crucial, and you cannot expect to do well if you do not attend 

each meeting (and get here on time). According to the TAMU-Commerce student 
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handbook, “students are expected to be present for all class meetings of any course for 

which they are enrolled.” I will keep attendance, and you can expect your grade to 

suffer for absences (more than three, for any reason). Students will be permitted to make 

up work for excused absences, which include, for instance, participation in a required or 

authorized university activity, a verified severe illness, or a death in the immediate 

family. 

 
Communication 

and Technology 
Requirements  

 

If I need to contact class members directly, I will use your university email account 

(myLeo), so please be sure to check this account with frequency.  
 
This course will be supplemented using eCollege, the Learning Management System 

used by TAMU-Commerce. You will need your CWID and password to log in to the 

course page. If you do not know your CWID or have forgotten your password, contact 

Technology Services at 902-468-6000 or helpdesk@online.tamuc.org. To complete this 

course successfully, you will need a computer with internet access (high speed 

recommended, not dial up) and a word processor equipped with Microsoft Word. Our 

campus is optimized to work in a Microsoft Windows environment. This means our 

courses work best if you are using a Windows operating system (XP or newer) and a 

recent version of a browser like Internet Explorer or Google Chrome. Your course will 

also work with Macintosh OS x along with a recent version of Safari 2.0 or better. 

Along with Explorer, Chrome, and Safari, eCollege also supports the Firefox browser 

(3.0) on both Windows and Mac operating systems. You will primarily use eCollege to 

obtain handouts. to submit papers, and to view the course grade book. 
 
TAMU-Commerce provides students with technical support in the use of eCollege. 

Technology problems are not an excuse for a late assignment—make sure you submit 

your work in time to allow for any problems accessing the Dropbox. You may reach the 

help desk by the following means, 24 hours a day, seven days a week: 
 Phone 1-866-656-5511 to speak with eCollege Technical Support Representatives 
 Email helpdesk@online.tamuc.org to initiate a support request with an eCollege 

Technical Support Representative 
Click on the “Help” button on the toolbar for information regarding working with 

eCollege (e.g. how to submit something to the Dropbox, how to check the grade book, 

etc). 

 
Additional 

Policies 

 The Department of Literature and Languages and Texas A&M University-

Commerce do not tolerate plagiarism and other forms of academic dishonesty. 

Instructors uphold and support the highest academic standards, and students are 

expected to do likewise. Penalties for students who are found guilty of academic 

dishonesty include failure of the assignment and/or course, disciplinary probation, 

suspension, or expulsion. Refer to the Texas A&M University—Commerce Code of 

Student Conduct 5.b[1,2,3] for details. Examples of plagiarism include but are not 

restricted to: turning in an essay written entirely by someone else; copying any 

portion of someone else’s words and presenting those words as your own (e.g. 

without quotation or citation); copying paragraphs, sentences, or parts of sentences 

from another source; using the same ideas that you have found in another writer’s 

essay and presenting those ideas as your own; using someone else’s basic sentences 

but changing just a few words (again, without quotation or citation). 
 The Americans with Disabilities Act (ADA) is a federal anti-discrimination statute 

that provides comprehensive civil rights protection for persons with disabilities. 

Among other things, this legislation requires that all students with disabilities be 

guaranteed a learning environment that provides for reasonable accommodation of 

their disabilities. If you have a disability requiring an accommodation, please 

mailto:helpdesk@tamu-commerce.edu
mailto:helpdesk@online.tamuc.org
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contact the Office of Student Resources and Services, Gee Library, Room 132, 

(903) 886-5150, (903) 886-5835, StudentDisabilityServices@tamuc.edu.  
 All students enrolled at the University must follow the tenets of common decency 

and acceptable behavior conducive to a positive learning environment. Higher 

education provides the opportunity to explore difficult and controversial material in 

a safe, supportive, non-destructive locale. Additionally, I enforce standards of 

inclusiveness in my classes and will not tolerate discrimination and disrespect in 

regard to race, color, creed, religion, national origin, sex, age, marital status, 

disability, public assistance status, veteran status, or sexual orientation.  
 You are responsible for reading and understanding all the items included on this  

syllabus and on additional materials you receive from me over the course of the term. 
English 441: Schedule of Assignments and Readings 

Some changes may occur during the course of the semester. Unless otherwise specified, page 

assignments refer to the Norton Anthology of American Literature, 8
th
 Edition, Volumes A and B.  

 

 

UNIT 1 

 
Colonial Origins  

of an American 

Mythos 

 

 

(Norton 

Anthology 

Volume A, 

Beginnings to 

1820) 

Week 1: Puritan Origins of American Mythos 
8/26 
Mon 

▪ Syllabus and introductions 
▪ American visions, American stories: the Puritan world view and early 

American literature 
8/28 
Wed 

▪ Read syllabus in entirety (please note: syllabus subject to small changes as  
   semester progresses) 
▪ Read essay “Beginnings to 1700” (Norton Vol. A, 1-20) 
▪ In class: lecture on British colonialism and Puritan world view 

8/30 
Fri 

▪ Read William Bradford: 
    ▪ Biographical note (Norton A, 121-122) 
    ▪ from Of Plymouth Plantation, 1630-1650 (Norton A, 131-156) 
▪ Read Thomas Morton: 
    ▪ Biographical note (Norton A, 157-158) 
    ▪ from New English Canaan, 1637 (Norton A, 158-167) 

Week 2: An Errand Into the Wilderness 
9/2 
Mon 

No Class (Labor Day) 

9/4 
Wed 

▪ Read John Winthrop: 
    ▪ Biographical note (Norton A, 165-166) 
    ▪ A Model of Christian Charity, 1630 (Norton A, 166-177) 

9/6 
Fri 

▪ Read Anne Bradstreet, 1678, et al.: 
    ▪ Biographical note (Norton A, 207) 
    ▪ “The Author to Her Book” (Norton A, 225) 
    ▪ “Before the Birth of One of Her Children” (Norton A, 225-226) 
    ▪ “To My Dear and Loving Husband” (Norton A, 226) 
    ▪ “A Letter to Her Husband, Absent Upon Public Employment” (Norton 

A, 227-228) 
    ▪ “In Memory of My Dear Grandchild, Elizabeth Bradstreet” (Norton A, 

230) 
    ▪ “In Memory of My Dear Grandchild Anne Bradstreet” (Norton A, 230-

231) 
    ▪ “On My Dear Grandchild Simon Bradstreet” (Norton A, 231) 
    ▪ “Here Follows Some Verses upon the Burning of Our House, July 10

th
, 

1666” (Norton A, 232-233) 
    ▪ “To My Dear Children” (Norton A, 235-238) 

Week 3: The Captivity Narrative 
9/9 ▪ View documentary film, Savagery and the American Indian (2000) 

mailto:StudentDisabilityServices@tamu
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Mon ▪ Read Mary Rowlandson: 
    ▪ Biographical note (Norton A, 256-257) 
    ▪ A Narrative of the Captivity and Restauration of Mrs. Mary Rowlandson, 

1682 (Norton A, 257-268) 
9/11 
Wed 

▪ Read Rowlandson, A Narrative of the Captivity and Restauration of Mrs. 

Mary Rowlandson (Norton A, 268-280) 
9/13 
Fri 

▪ Read Rowlandson, A Narrative of the Captivity and Restauration of Mrs. 

Mary Rowlandson (Norton A, 280-288) 
Week 4: The Enlightenment and the Gospel of the Self-Made Man 
9/16 
Mon 

▪ Paper 1 due in eCollege Week 4 Dropbox before midnight 
▪ In class: watch excerpt from New York: A Documentary Film (dir. Ric 

Burns, 1999), “Episode One: The Country and The City, 1609-1825” 
9/18 
Wed 

▪ Read “American Literature 1700-1820” (Norton A, 365-378) 
▪ In class: lecture on the Enlightenment and end of Puritan America 
▪ Begin reading Benjamin Franklin: 
    ▪ Biographical note (Norton A, 455-457) 
    ▪ from The Autobiography of Benjamin Franklin, 1791 (Norton A, 480-

503) 
9/20 
Fri 

▪ Read Franklin, from The Autobiography of Benjamin Franklin (Norton A, 

503-526) 
Week 5: Exam  
9/23 
Mon 

▪ Read Franklin, from The Autobiography of Benjamin Franklin (Norton A, 

526-542) 
9/25 
Wed 

▪ “Wiggle room” day 

9/27 
Fri 

▪ Exam 1 

 

UNIT 2 

 
American 

Mythos  

and Declarations 

of Literary 

Independence 

 

 
(Norton 

Anthology 

Volume B, 1820-

1865) 

Week 6: The Emergence of Fiction in a New Nation 
9/30 
Mon 

▪ Read “American Literature 1820-1865” (Norton Vol. B, 3-24) 
▪ Lecture/slides on the literary marketplace of the early nineteenth century 

10/2 
Wed 

▪ Read Washington Irving: 
    ▪ Biographical note (Norton B, 25-27) 
    ▪ “The Author's Account of Himself,” from The Sketchbook of Geoffrey 

Crayon, Gent., 1819 (Norton B, 27-29) 
    ▪ “The Legend of Sleepy Hollow,” 1819 (Norton B, 41-62) 

10/4 
Fri 
 

▪ Read Nathaniel Hawthorne: 
    ▪ Biographical note (Norton B, 369-373) 
    ▪ Preface to The House of the Seven Gables, 1851 (Norton B, 594-595)   
    ▪ “Young Goodman Brown,” 1836 (Norton B, 386-395) 

Week 7: The Gothic and the Romance  
10/7 
Mon 

▪ Read:  
    ▪ Nathaniel Hawthorne, “The May-pole of Merry Mount,” 1836 (Norton 

B, 401-409) 
    ▪ Also: RE-READ William Bradford, “Mr. Morton of Merrymount,” from 

Of Plymouth Plantation (Norton Vol. A, 144-147) 
    ▪ Also: RE-READ Thomas Morton, from New English Canaan (Norton 

Vol. A, 158-167) 
10/9 
Wed 

▪ Read Edgar Allan Poe: 
    ▪ Biographical note (Norton B, 629-633) 
    ▪ “The Bells,” 1850 (read online at 

http://www.poets.org/viewmedia.php/prmMID/16056, or copy in 

http://www.poets.org/viewmedia.php/prmMID/16056
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eCollege Doc Sharing) 
    ▪ “The Raven,” 1845 (Norton B, 637-640) 
    ▪ “The Philosophy of Composition,” 1846 (Norton B, 719-727) 
    ▪ “The Mask of the Red Death,” 1842 (Norton B, 687-691) 
    ▪ “The Black Cat,” 1843 (Norton B, 695-701) 

10/11 
Fri 

▪ Read Fanny Fern, journalistic selections: 
    ▪ Biographical notes (Norton B, 905-906) 
    ▪ “Aunt Hetty on Matrimony,” 1851 (Norton B, 907-908) 
    ▪ “Hungry Husbands,” 1853 (Norton B, 908) 
    ▪ “Male Criticism on Ladies’ Books,” 1857 (Norton B, 912) 
    ▪ “A Law More Nice than Just,” 1858 (Norton B, 914-915)     

Week 8: The Art of Persuasion: Native American Agency, and the “Peculiar 

Institution” 
10/14 
Mon 

▪ Paper 2 due before midnight on TUESDAY in eCollege, Week 8 

Dropbox 
▪ Read William Apess: 
    ▪ Biographical note (Norton B, 129-131) 
    ▪ “An Indian’s Looking-Glass for the White Man,” 1833 (Norton B, 154-

159) 
▪ From eCollege Doc Sharing, read Elias Boudinot, “An Address to the 

Whites,” 1826 
10/16 
Wed 

▪ Read Harriet Beecher Stowe, Uncle Tom’s Cabin, 1851, 1852 (Chapters 1-

8; Norton Critical Edition pages 1-67) 
10/18 
Fri 

▪ Read Stowe, Uncle Tom’s Cabin (Chapters 9-14; pages 67-131) 

Week 9: The “Peculiar Institution”: Imagining Slavery 
10/21 
Mon 

▪ Read Stowe, Uncle Tom’s Cabin (Chapters 15-19; pages 132-206) 

 
10/23 
Wed 

▪ Read Stowe, Uncle Tom’s Cabin (Chapters 20-28; pages 206-276) 

10/25 
Fri 

▪ Read Stowe, Uncle Tom’s Cabin (Chapters 29-37; pages 276-336) 

Week 10: The “Peculiar Institution”: Imagining Slavery 
10/28 
Mon 

▪ Read Stowe, Uncle Tom’s Cabin (Chapters 38-45; pages 336-388) 

10/30 
Wed 

▪ Complete discussion of Uncle Tom’s Cabin 

11/1 
Fri 

▪ “Wiggle room” day 

Week 11: The “Peculiar Institution”: Imagining Slavery 
11/4 
Mon 

▪ Film: Uncle Tom's Cabin, 1927 

11/6 
Wed 

▪ Film: Uncle Tom's Cabin 

11/8 
Fri 

▪ Film: Uncle Tom's Cabin 
▪ Begin reading Frederick Douglass: 
    ▪ Biographical note (Norton B, 1170-1174) 
    ▪ Narrative of the Life of Frederick Douglass, 1845 (Norton B, 1174-1196) 
▪ Paper 3 due before midnight, Sunday, in eCollege Week 11 Dropbox 

Week 12: The “Peculiar Institution”: Living Slavery 
11/11 ▪ From eCollege Doc Sharing, read Charles Chesnutt, “The Passing of 
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Mon Grandison,” 1899  
11/13 
Wed 

▪ Read Douglass, Narrative of the Life of Frederick Douglass (Norton B, 

1196-1208) 
11/15 
Fri 

▪ Read Douglass, Narrative of the Life of Frederick Douglass (Norton B, 

1208-1239 
Week 13: American Transcendentalism and the American Self 
11/18 
Mon 

▪ Read Harriet Jacobs: 
    ▪ Biographical note (Norton B, 920-921)  
    ▪ from Incidents in the Life of a Slave Girl, 1861 (Norton B, 920-942) 
▪ Watch film in class: Slavery and Freedom (2003) 

11/20 
Wed 

▪ In class: lecture on American Transcendentalism 
▪ Read Ralph Waldo Emerson: 
    ▪ Biographical note (Norton B, 211-214) 
    ▪ from Nature, 1836 (Norton B, 214-217) 
    ▪ “Each and All,” 1839 (Norton B, 341-342) 

11/22 
Fri 

▪ Read Henry David Thoreau: 
    ▪ Biographical note (Norton B, 961-964) 
    ▪ from Walden, 1854 (Norton B, 981-988 and 1023-1033) 

Week 14:  
11/25 
Mon 

▪ Read Thoreau, from Walden (Norton B, 1136-1155) 

11/27 
Wed 

▪ “Wiggle room” day 

11/29 
Fri 

THANKSGIVING—NO CLASS 

Week 15: American Transcendentalism and the American Self 
12/2 
Mon 

▪ Read Walt Whitman: 
    ▪ Biographical note (Norton B, 1310-1314) 
    ▪ “Song of Myself,” 1855 (Norton B, 1330-1374) 

12/4 
Wed 

▪ Continue discussing Whitman, “Song of Myself” 

12/6 
Fri 

▪ Read Whitman: 
    ▪ “Facing West from California's Shores,” 1860 (Norton B, 1379) 
    ▪ “Beat! Beat! Drums!” 1861 (Norton B, 1395-1396) 
    ▪ “Cavalry Crossing a Ford,” 1865 (Norton B, 1396) 
    ▪ “Vigil Strange I Kept on the Field One Night,” 1865 (Norton B, 1396-

1397) 
    ▪ “A Sight in Camp in the Daybreak Gray and Dim,” 1865 (Norton B, 

1398) 
    ▪ “The Wound-Dresser,” 1865 (Norton B, 1399-1401) 

FINAL EXAM 
Wed, December 11 

10:30-12:30 
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Critical Analysis Paper Topics 
 

Basic Instructions 

For each short paper assignment, write a three to four page analysis prompted by the topics (double-spaced 

with one-inch margins and 12 point type). I don’t necessarily expect you to answer each question that I pose 

within a topic in a stiff and obvious way; rather, you should use the questions/topic as a starting point. 

Together, these papers constitute a significant portion of your course grade. I am looking for analysis of the 

topic, using close textual detail and judicious use of direct quotation, not superficial, plot summary types of 

responses. As with longer essays, you will want to state the argument that you want to make with extreme 

care and clarity (your thesis statement), provide sufficient textual evidence to support those points, and 

explain how that evidence proves the validity of your point of view. 

 

You will want to review the difference between a paper TOPIC and a paper THESIS, or “argument.” A topic 

is a generalized issue that you will be writing about—e.g., the sentence “Puritan leaders published sermons 

that threatened colonists with hellfire and brimstone” is a TOPIC. It’s a provable fact, and not really 

something that anyone would disagree with, and therefore it’s not an arguable interpretation of a text. On the 

other hand, the sentence “Puritan leaders published sermons that threatened colonists with hellfire and 

brimstone in order to maintain a social structure that ensured their own power” reflects a point of 

interpretation, a reading of a text or situation that other people might agree with, and that you therefore must 

support with evidence or data. The topic, in other words, tells us something about “what.” The thesis tells us 

something about “what” PLUS “why” (or a point of significance, of why the fact that Puritan leaders 

published those sermons is important). Give me papers with theses, not just topics.  

 

Technicalities 

 Length 3-4 pages, double-spaced 

 12 point type in a standard font (Times New Roman or Arial) 

 One inch margins on all sides, an no extra spaces between paragraphs 

 Use of direct quotation from the literary work is question is required; use of secondary sources is NOT 

required. 

 Works Cited page, formatted correctly for citing work from an anthology 

 The style manual typically used in literary studies for punctuating direct quotations and citing any 

secondary source material is the Modern Language Association Handbook for Writers of Research 

Papers (MLA style). English majors need to be familiar with this style manual. If you are having 

questions about the style, you should consult the handbook, ask for help at the Writing Center 

downstairs, consult online sources like Purdue’s OWL, or ask me directly. 

 Also use the MLA style for formatting your paper (heading, indentations, block quotes, etc.) 

 

“Cracking the Code”  

Every English professor harbors certain ideas about what constitutes a “good paper.” Unfortunately, we are 

not always (or usually?) very open about sharing those ideas with our students. For me, a good expository 

paper in literary studies is one that is directly persuasive and analytical, one that states quite clearly what is 

going to be argued and then sticks to proving the validity of that opinion all the way through, one in which I 

don’t have to try to search or struggle to figure out what the writer means, one that uses textual evidence 

judiciously to build a chain of logic that makes me, at the end of the essay say, “Oh, but of course! That 

makes total sense!” I’m not looking for something that agrees with my own critical viewpoint or echoes what 

we’ve discussed in class. Rather, I’m looking for clear, persuasive, and cleanly-argued analysis. Be sure to 

read over the description of “A,” “B,” etc. papers that I provide below the topics and due dates—I detail the 

kinds of essays that typify each letter grade for me. Following that, I have supplied a copy of the actual 

grading rubric that I use, so that you can see how the points work out in a more objective fashion. 
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TOPICS 
 

 

1. Paper 1 (due 9/16, in eCollege Week 4 Dropbox before midnight): 

Discuss Mary Rowlandson’s attitude toward Native Americans as reflected in her words about them. Do 

the actions of the Native Americans—as she depicts them—ever seem to contradict what Rowlandson is 

telling us? If so, how? What kinds of gaps or tensions, in other words, might exist here in terms of the 

portrayal of the captors? 

 

2. Paper 2 (due 10/15, in eCollege Week 8 Dropbox before midnight): 

This week we are reading two Native American authors of the early nineteenth century (Apess and 

Boudinot). Each man uses different rhetorical strategies/writing strategies to get his point across. 

Thinking about the political situation for Native Americans in the early nineteenth century, which author 

do you find more persuasive, and why? What political point is being made? What’s the “agenda”? And 

how is Boudinot or Apess making his argument—what kinds of rhetorical moves are being used (certain 

types of persuasion, angry or placating voice, symbolism, etc.)?  

 

3. Paper 3 (due 11/10, in eCollege Week 11 Dropbox before midnight): 

In class, we will watch a silent film version of Uncle Tom’s Cabin, produced in 1927, a full 75 years 

following the publication of Stowe’s novel. For this paper, choose one particular aspect of the film to 

write about, making an argument about how the film presents an interpretation of Uncle Tom’s Cabin 

that is different from the point(s) advanced by Stowe in her novel. Alternatively, you might decide that 

the overall “message” of the film is not all that different from that of the novel. I don’t personally 

interpret it as such, but if you do, go ahead and make an argument about that! Your goal is not to provide 

a simple summary or “compare/contrast” of what is different between the book and the film. Rather, you 

are to form an analytical ARGUMENT about how some particular element of the film helps to form an 

overall “message” or interpretation of the novel that is different (or, again, if you choose, similar to) from 

Stowe’s Uncle Tom’s Cabin. Example: The way the film characterizes Topsy suggests that it views 

African Americans purely in a comic light, thus diverging from Stowe’s use of Topsy as a charcter.  
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GRADING RUBRIC FOR SHORT PAPERS 

DR. ROGGENKAMP 

 

SHORT CRITICAL PAPERS  
DR. ROGGENKAMP 

FOCUS/THESIS 

 A (Excellent)  
20 pts. 

Offers significant argumentative insight with complex idea 
Fully addresses assignment requirements 
Consistently focused throughout paper 
Very clearly stated 

 B (Above Avg.)  
17 pts. 

Offers argument insight, but not as compelling as “A” level 
Addresses assignment requirements 
Consistently focused throughout paper (but not as strong as “A”) 
Clearly stated 

 C (Average) 
15 pts. 

Stated thesis, but may not be cohesive or concise or clear 
Thesis may be too obvious, not complex compared to A, B level 
Not fully supported or drawn out throughout paper 
Doesn’t respond properly to assignment 

 D (Below Avg.) 
13 pts. 

Thesis not clearly stated at all (or isn’t present) 
Offers little or no argumentative insight 
Doesn’t respond properly to assignment 
Thesis, if present, not supported throughout paper (paper “strays”) 

DEVELOPMENT 

 A (Excellent)  
20 pts. 

Logic used in making argument hangs together in tight and persuasive 
manner 
Convincing, creative supporting analysis and argument 
Insightful analysis relating to thesis 
Concrete examples from text that are used smoothly and thoroughly in 
making argument 

 B (Above Avg.)  
17 pts. 

Logic used in making argument relative solid, but not as smooth, 
sophisticated, or detailed as in A paper 
Convincing supporting examples, but not used with as much 
sophistication or not explained as fully as in A paper 
Some good analysis relating to thesis, using supporting detail from the 
text 

 C (Average) 
15 pts. 

Logic used in making argument is strained or otherwise not drawn out 
Uses some supporting information, but doesn’t explain thoroughly 
Or, does not use supporting details/examples from text 
Has some analysis, but is not as developed as in A or B paper 
Argumentation and development stray from thesis 

 D (Below Avg.) 
13 pts. 

Logic used in making argument is missing or unconvincing  
Unconvincing or incomplete argumentation 
Argumentation and development stray from thesis significantly 
Does not use supporting details/examples from text; or, 
May use some supporting details, but without explaining them 

ORGANIZATION 

 A (Excellent)  
20 pts. 

Cohesively and clearly organized, with sophisticated structure 
Logical progression of argument, with clear, creative transitions 
Well-developed, well-structured paragraphs 

 B (Above Avg.)  Effectively organized 
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17 pts. Logical progression of thought, with generally clear transitions 
Well-developed paragraphs, though could take argument further 

 C (Average) 
15 pts. 

Somewhat confusingly organized 
May have some jumping from one idea to another 
Paragraphs/ideas/arguments need to be drawn out further  

 D (Below Avg.) 
13 pts. 

Not clearly organized at all 
Illogical development of ideas, with abrupt or unclear transitions 
Undeveloped and unstructured paragraphs 

STYLE 

 A (Excellent)  
20 pts. 

Varied, sophisticated sentence structure 
Precise, creative, and powerful word choice 

 B (Above Avg.)  
17 pts. 

Varied sentence structure—not as smooth, sophisticated as A paper 
Adequate word choices 

 C (Average) 
15 pts. 

Some variation in sentence structure 
Lackluster word choice 

 D (Below Avg.) 
13 pts. 

Unvaried sentence structure 
Poor word choice 
Inappropriate tone and voice 

WRITING CONVENTIONS 

 A (Excellent)  
20 pts. 

Perfect or near perfect use of Standard English 
Free of mechanical, grammatical, typographical errors 
Presented in appropriate citation format (MLA style) 

 B (Above Avg.)  
17 pts. 

Generally strong use of Standard English 
Relatively free of mechanical, grammatical, typographical errors 
Presented in appropriate citation format (MLA style) 

 C (Average) 
15 pts. 

Weaker use of Standard English 
Quite a few mechanical, grammatical, typographical errors 
Not presented in appropriate citation format (MLA style) 

 D (Below Avg.) 
13 pts. 

Not written in Standard English 
Consistent and varied mechanical, grammatical, typographical errors 
Inappropriate format (not using MLA style) 

 
TOTAL: _________ 
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UNDERGRADUATE EXPOSITORY WRITING, GENDERAL GUIDELINES 

DR. ROGGENKAMP 

A 

Wow!  This is an excellent paper, a perceptive and extremely well-written response to the assignment, with 

no noteworthy flaws of any sort. The thesis statement is marked by depth of insight, and it expresses a single, 

unified, coherent, and carefully-worded idea, which goes beyond the most obvious observations. The paper’s 

development is not only sound and interesting, but convincing and thorough as well—the logic of the paper 

hangs together in a tight and persuasive manner. The organization is clear and smooth; the voice and tone of 

the writing authoritative; and the style fresh and vigorous. The body builds upon careful and provoking use 

of specific details and quotations from the text(s) as evidence to support the thesis—and these details are 

thoroughly analyzed in terms of the main argument. Quotations are properly incorporated into the paper, and 

the writing is free or essentially free of mechanical and grammatical errors. 

B 

This paper goes beyond the most basic or obvious response to the assignment. The thesis statement reflects 

some thoughtfulness, and it clearly states the paper’s main argument. It may not be quite as focused as it 

could be, however. The paper’s development is careful and adequate—yet some areas or arguments may 

remain under-explored. The organization is clear and coherent, but some disunity may pop up in some 

places, along with some minor gaps in logic. The voice and tone are consistent and effective. For the most 

part, the writing style is clear and smooth—some errors in word choice, sentence structure, grammar, and 

mechanics may occur, though. Textual evidence is included in the form of quotations and specific details, but 

these quotations/details may not be sufficiently explicated in comparison to an A paper. 

C 

This paper carries out the assignment in an acceptable, yet routine or fairly obvious way. It advances a 

reasonable viewpoint—but the thesis itself may not be clearly stated or effectively positioned, or it may 

reveal disunity in ideas or irrelevant information. Relevant supporting detail is used in the paper, but several 

textual examples are not explicated fully enough. In addition, portions of the paper’s body may present plot 

paraphrases instead of argumentation and analysis. The paper’s organization is basically clear, but it may 

leave some larger gaps in logic or in unity of argument. The paper lacks the sharpness of focus and 

development, the tightness of organization, the quality of voice and tone, the textual explication, and the 

forcefulness of style that characterize the A and B papers. The style is essentially readable. Still, several 

distracting errors/misuses of grammar, mechanics, diction, sentence structure, etc. are present. 

D 

This is a paper that is still very much in rough draft form. It only begins to meet the requirements of the 

assignment. Its thesis or viewpoint is not limited or clear. The textual support may not be wholly accurate, 

relevant, or sufficient. If textual detail is used at all, large portions of the paper may consist of direct 

quotation loosely strung together with little analysis of it. Alternatively, the paper may consist of little more 

than plot summary or theoretical generalities with no grounding. The organization is loose and confusing. 

The voice and tone are inconsistent, and the style makes it difficult for the reader to understand what is being 

said. The sentence structure is awkward; the diction vague or ambiguous; and the grammar and mechanics 

incorrect enough to be seriously distracting to the reader. 

 

 


