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Instructor:   Dodie Limberg, Ph.D. 

Telephone:   903 886 5142      

Office:   Binnion 223 

E-Mail:  dorothy.limberg@tamuc.edu    

Office Hours:  by Appointment  

Meeting Day:  Wednesday 4:30-7:10pm 

Location:  Commerce Campus 

 

 

Text (Required): 

 

American Psychological Association. (2010). Publication manual of the American Psychological Association  

 (6
th

 ed.). Washington, DC: Author.  

 

Gall, M. D., Gall, J. P., & Borg, W. R. (2006). Educational research: An introduction (8
th

 ed.). Boston: MA:  

 Allyn & Bacon.  

 

Shadish, W. R., Cook, T. D., & Campbell, D. T. (2002). Experimental and quasi-experimental designs for 

general causal inferences. Belmont, CA: Wadsworth Cengage Learning.  

 

Other required selections (journal articles) will be distributed in class.  

Students are expected to read assigned chapters/articles prior to each class meeting. 

 

 

Catalog Course Description:  
695. Research Methodology. Three semester hours. 

An overview of research methodology includes basic concepts employed in quantitative and qualitative 

research methods. Includes computer applications for research. Meets requirements for a Level I 

research tool course.  

Texas A&M University-Commerce 

College of Education  
Department of Psychology, Counseling, and Special Education 

COUN/PSY 695: Research Methodology 
Spring 2014 
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Prerequisites: Doctoral status or consent of the instructor. 

 

 

Whom the Course is intended:  
Research Methodology is intended for students admitted and enrolled in the Ph.D. in Education Program. 

 

 

How Course is related to Other Courses:   
Research Methodology expands beyond the research foundation established doctoral students’ Master-level 

research course(s). In addition, Research Methodology is intended to support the development of students’ 

understanding of research methodology, promoting their ability to construct sound empirical investigations and 

become critical consumers of research. 

 

 

Course Goals:  
1. Students increase their understanding of research concepts and procedures 

2. Students develop and expand their appreciation of the importance of research in education 
3. Students increase their knowledge of ethical and legal practices in conducting research in education across 

disciplines 

4. Students increase their understanding of research design in education  

5. Students examine both strengths and limitations in various research designs  

6. Students will develop their skills in preparing a research project and research manuscript 

7. Students will increase their understanding of the dissertation process and a dissertation proposal.  

 

This course is the first course in a doctoral studies research curriculum. There are several stages in 

conducting research: planning, piloting, data collecting, data analyzing, and reporting. This class will 

not cover all of these areas but will provide the blueprint for these areas, which will be elaborated 

upon in future course work. 

 

 

Course Objectives: 
Research Methodology students should have learned and/or be able to demonstrate the following dispositions, 

knowledge, skills, and attitudes: 

 

1. Understand the nature, purpose, and types of educational research 

2. Understand the procedures for reviewing research literature and develop their skills to construct a 

sound initial literature review 

3. Develop the necessary skills to construct an empirical investigation that aligns with ethical and legal 

practices (Institutional Review Board, IRB) 

4. Understand sampling procedures and procedures for selecting and administering measurements 

in research 

5. Understanding concepts and procedures relating to research design develop their understanding of 

diverse data collection methods in educational research across disciplines 
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6. Develop their understanding of diverse research designs in education across disciplines (e.g., 

quantitative, qualitative, mixed-methods) 

a. Quantitative Research Designs 

I. Non-experimental Research Designs 

i. Descriptive Research  

ii. Causal-Comparative Research 

iii. Correlational Research  

II. Experimental Research Designs 

i. True Experimental Research 

ii. Quasi-Experimental Research 

iii. Single-Subject Research 

b. Qualitative Research Designs  

I. Case Study Research 

II. Phenomenological Research 

III. Ethnographic Research  

IV. Historical Research  

7. Develop their understanding of diverse data analysis procedures (e.g., quantitative & qualitative)  

8. Actively participate in one or more component of a research study through experiential learning with a 

research mentor (faculty). 

9. Develop the necessary skills to construct a written initial research prospectus  

a. Students will identify an area necessitating investigation to advance research and practice 

b. Students will develop a sound, initial literature review, which introduces constructs of interest 

c. Students will generate sound research questions to address their area of investigation 

d. Students will operationally define constructs and/or variables to be investigated (“Operational 

definitions clarify important terms in a study so that all readers understand the precise 

meaning the research intends.” Gay, Mills, & Airasian, 2009, p. 72)  

e. Students will identify an appropriate research design (e.g., quantitative—experimental, quasi-

experimental, correlational, descriptive; qualitative—ethnography, phenomenological study, 

case study) to answer their research questions 

f. Students will identify appropriate data collection procedures to address their research 

questions (e.g., random selection, purposive sampling; incentives, IRB)  

g. Students will identify appropriate data analysis procedures to address their research questions  

h. Students will identify potential limitations of their proposed study based on their research 

design, sampling, and data collection procedures  

 

CACREP (2009) Accreditation Standards Addressed in COUN 695: 
1. CACREP (2009) Doctoral Standards: Professional Identity  

1. C.5. Design, implementation, and analysis of quantitative and qualitative research 

2. CACREP (2009) Doctoral Standards: Doctoral Learning Outcomes 

1. Research and Scholarship 

i. E.2. Understands qualitative designs and approaches to qualitative data analysis 

ii. F.1. Demonstrates the ability to formulate research questions appropriate for professional 

research and publication. 

iii. F.2. Demonstrates the ability to create research designs appropriate to quantitative and 

qualitative research questions. 
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Primary Course Content 
 

1. Introduction to the development of a sound literature review  

2. Introduction to ethical and legal practices (Institutional Review Board, IRB) in empirical research   

3. Introduction to diverse research designs in education across disciplines (e.g., quantitative, qualitative, 

mixed-methods) 

4. Introduction to diverse data collection methods in educational research across disciplines 

5. Introduction to diverse data analysis procedures (e.g., quantitative & qualitative)  

6. Introduction to becoming a critical consumer of empirical research (critique diverse research designs) 

7. Introduction to the construct of sound empirical research reports (dissemination of research findings)   

 

 

Course Requirements 

 
1. Courses Quizzes (9 quizzes, 8 quizzes count)    25% 

2. Complete IRB training        10% 

3. Participate in research with faculty      10% 

4. Initial Literature Review Paper      10% 

5. Initial Written Research Prospectus Paper    25% 

6. Poster Presentation of Initial Research Prospectus   10% 

7. Class Participation & Attendance      10% 

Total          100% 

 

 

 

Grading Scale: 
A   = 90-100 

 B   = 80-89 

 C   = 70-79 

 F   = Below 70 

 

 

Mode of Instruction 
As a Ph.D. Seminar, it is expected that all students will prepare for class and actively be engaged in discussion. 

In addition, Research Methodology will integrate lecture, guest speakers, multimedia presentations, and 

eCollege. 

 

Attendance & Participation (10% of Final Grade): 

Given the interactive nature of Research Methodology, student attendance is necessary for them to develop the 

knowledge, dispositions, and skills to be effective researchers and scholars. Therefore, each class meeting 

students attend, they may earn two points (attended & participated) or one point (attended, but limited 

participation) or no points (did not attend class meeting). To earn the participation points, students should (a) 

have completed assigned reading prior to class; (b) have completed all assigned work prior to class; and (c) 

actively participate in class discussions. (30 possible points may be earned) 
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* Being present in class & doing other activities (e.g., drawing, playing on computer, being on phone, 

talking) is not considered being actively involved   

 

 

 

Quizzes (10 Quizzes; 30% of grade):  

The development of your knowledge of significant issues in education and research methodology is paramount 

to your continued professional development as scholar-researchers. The quizzes will cover material from 

assigned readings. A quiz consisting of ten (10) multiple choice and True/False questions will be given. The 

quizzes will be given at the beginning of each class and students will be able to drop their lowest quiz grade. 

If a student is tardy or absent from class, he or she will be unable to make-up the quiz. (11 quizzes, 10 of which 

count – one each class on assigned reading) 
 

 

 

Complete IRB Training (10% of grade) 
 

To ensure the protection of human participants and meet federal regulation guidelines, all research investigators 

at TAMUC must complete, and show verification that they have received appropriate training in human subjects 

research. Therefore, all students enrolled in Research Methodology will need to complete the CITI training. Due 

to the nature of this assignment, students’ grades include: √+ (99%, for having completed the CITI training & 

provided support documentation to the instructor) and 0 (did not complete CITI training &/or did not providing 

supporting documentation to the instructor).  
 

Students will need to complete the Responsible Conduct in Research & Scholarship (RCR) modules and the 

Protection of Human Subjects modules. All modules can be found online: 
http://www.tamuc.edu/research/compliance/trainingCompliance.aspx 

 

 

Participate in Research with Faculty (10% of grade) 

 
Students will actively participate in one aspect of research (literature review, data collection, data analysis etc.) 

with a faculty member. Students will find a faculty member to partner with. The faculty member and the student 

will decide what the expectations/needs are for the research study. The research can be a new study or a study 

already in progress. The level of involvement of the student is decided by the faculty. Due to the unique aspects 

of this assignment, students’ grades include: √+ (99%, for having completed & provided support documentation 

to the instructor [e.g., faculty evaluation]) and 0 (did not &/or did not providing supporting documentation to 

the instructor [e.g., product of research]). Students will complete a 1-2 page summary of their experience. 
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Initial Literature Review Paper (10% of grade) 
 

“A thorough, sophisticated literature review is the foundation and inspiration for substantial, useful research” 

(Boote & Beile, 2005, p. 3). In addition, strong scholar-researchers possess effective scholarly writing skills and 

attributes, supporting their success in tenure-track academic positions (Lambie, Sias, Davis, Lawson, & Akos, 

2008). Therefore, students will construct a brief research of the literature focused on one construct of interest 

(e.g., teacher empathy). Specifically, students will construct a three-page literature review that: 

1. Introduces the construct of interest (e.g., counselor empathy) 

2. Presents the significance of the construct of interest (e.g., higher counselor empathy correlates to higher 

client satisfaction scores and client outcomes) 

3. Reviews empirical research related to construct of interest (e.g., Smith [2010] investigated the 

relationship between counselors’ level of empathy [N = 30] and their clients’ outcomes [N = 303] as 

measured by the counselors’satisfaction).  
 

 

The Initial Literature Review Paper should be 4 pages (not including title page and references).  

Some other guidelines: 

���� Keep paper titles and headings within the paper as short as possible (APA, 2010, p. 229) 

���� Double-space all material, including references and quotations  (1 inch margins) 

 

Consult APA (2010) Publication Manual often & frequently.  
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Student Name:           Doctoral Track:          
 

Research Methodology  

Initial Literature Review Paper Evaluation Rubric 
Unacceptable  (0 points) = Student Does Not Demonstrate Competency at the Doctoral Level 

Developing (1 point)  =  Student Does Not Demonstrate Competency at the Doctoral Level; however, the Student Demonstrates Some 

 Level of Proficiency   

Proficient (2 points)  = Student Demonstrates Competency at the Doctoral Level 

Exemplary (3 points)   = Student Demonstrates Strong Competency at the Doctoral Level   

 

Task Description Unacceptable 

(0 points) 

Developing 

(1 point) 

Proficient 

(2 points) 

Exemplary 

(3 points) 

Score 

1. Title Page: 
Adherence to APA (2010) Publication 

Manual guidelines (pp. 23-25) 

Paper includes APA 

formatted title page with 

more than 4 errors 

Paper includes APA 

formatted title page with 

more than 3 or 4 errors 

Paper includes APA 

formatted title page with 1 

or 2 errors 

Paper includes APA 

formatted title page with 

no errors 

 

2. Introduction to the Study: 
Introduction – paper provides 

orientation to topic & constructs of 

interest (e.g., counselor empathy)   

Paper does not include a 

clear orientation to the topic  

& constructs of interest &/or 

section contains more than 

six writing errors    
 

Paper includes a partly 

clear orientation to the 

topic & constructs of 

interest &/or four or five 

writing errors  

Paper  includes a clear 

orientation to the topic & 

constructs of interest &/or 

section contains two or 

three writing errors 

Paper includes a clear 

orientation to the topic &  

constructs of interest &/or 

section contains no more 

than one writing error 

 

3. Introduction to the Study: 
Rationale – paper provides sound 

argument/position for the importance of 

the identified construct to practice & 

theory (e.g., higher empathy correlates to 

higher client satisfaction scores)  

Paper does not include a 

sound position for the 

importance of the identified 

construct to practice & 

theory &/or section contains 

more than six writing 

errors    

Paper  includes a partly 

sound position for the 

importance of the 

identified construct to 

practice & theory &/or  

section contains four or 

five writing errors  

Paper  includes a sound 

position for the importance 

of the identified construct to 

practice & theory &/or 

section contains two or 

three writing errors 

Paper  includes a sound 

position for the 

importance of the 

identified construct to 

practice & theory &/or 

section contains no more 

than one writing error 

 

4. Review Empirical Research 

related to Construct of Interest: 
Review of Empirical Research – paper 

reviews primary research investigating 

constructs of interest in a systematic  & 

purposeful manner (e.g., Smith [2010] 

investigated the relationship between 

counselors’ level of empathy [N = 30] and 

their clients’ outcomes [N = 303] as measured 

by the client assessment)  
 

 

Paper does not include a 

sound review of the primary 

research investigating 

constructs of interest in a 

systematic  & purposeful 

manner &/or section 

contains more than six 

writing errors    

Paper includes a partly 

sound review of the 

primary research 

investigating constructs of 

interest in a systematic  & 

purposeful manner &/or  

section contains four or 

five writing errors  
 

Paper includes a sound 

review of the primary 

research investigating 

constructs of interest in a 

systematic  & purposeful 

manner &/or section 

contains two or three 

writing errors 

Paper includes a sound 

review of the primary 

research investigating 

constructs of interest in a 

systematic  & purposeful 

manner &/or section 

contains no more than 

one writing error 
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Task Description Unacceptable 

(0 points) 

Developing 

(1 point) 

Proficient 

(2 points) 

Exemplary 

(3 points) 

Score 

5. Review of the Literature 
Writing Structure – paper 

presents essential elements of 

reviewed research & 

paragraphs follow a logical 

format – all works cited are 

included in Reference section – 

author uses appropriate citations 

to support positions/claims 

Paper does not present 

essential elements of 

reviewed research & 

paragraphs do not follow a 

logical format &/or section 

contains more than six 

writing errors    

Paper partly presents 

essential elements of 

reviewed research & 

paragraphs somewhat 

follow a logical format 

&/or section contains 

four or five writing 

errors  

Paper presents essential 

elements of reviewed 

research & paragraphs 

follow a logical format &/or 

section contains two or 

three writing errors 

Paper presents essential 

elements of reviewed 

research & paragraphs 

follow a logical format 

&/or section contains no 

more than one writing 

error 

 

6. References   
Comprehensiveness & adherence to APA 

(2010) Publication Manual 

 

Paper does not include a 

clear Reference section 

(e.g., congruence between 

works cited in paper & 

those included in the 

Reference section) &/or 

section contains more than 

six writing errors    

Paper partly includes a 

clear Reference section 

(e.g., congruence between 

works cited in paper & 

those included in the 

Reference section) &/or 

section contains four or 

five writing errors 

Paper includes a clear 

Reference section (e.g., 

congruence between works 

cited in paper & those 

included in the Reference 

section) &/or section 

contains two or three 

writing errors 

Paper includes a clear 

Reference section (e.g., 

congruence between 

works cited in paper & 

those included in the 

Reference section) &/or 

section contain no more 

than one writing error 

 

7. Overall clarity & readability 
The syntax, grammar, and punctuation 

errors impede the readability of the paper 

(doctoral level work?) 

 

Paper is not written at the 

doctoral level as evident by 

having more than 24 

grammar & punctuation 

errors throughout the paper 

Paper is somewhat 

written at the doctoral 

level as evident by having 

16 to 23 grammar & 

punctuation errors 

throughout the paper 

Paper is written at the 

doctoral level as evident by 

having 8 to 15 grammar & 

punctuation errors 

throughout the paper 

Paper is written at the 

doctoral level as evident 

by having 1 to 7 grammar 

& punctuation errors 

throughout the paper 

 

8. Overall adherence to 

Publication Manual (APA, 
2010; doctoral level work?) 

Paper is not written at the 

doctoral level as evident by 

having more than 24 APA 

writing errors throughout 

the paper 

Paper is somewhat 

written at the doctoral 

level as evident by having 

16 to 23 APA writing 

errors throughout the 

paper  

Paper is written at the 

doctoral level as evident by 

having 8 to 15 APA writing 

errors throughout the paper  

Paper is written at the 

doctoral level as evident 

by having 1 to 7 APA 

writing errors throughout 

the paper  

 

Total Points per Evaluation 

Criterion (out of 24 points) 

 

     

 

24 

points 

Feedback from the Instructor: 
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Initial Written Research Prospectus (30% of grade) 
Developing a sound research prospectus is significant in conducting quality research. A research prospectus 

provides a rationale and road-map to the research investigation (Clark, 2007). The requirements for a research 

prospectus vary among universities and programs; however, most research prospectus include three major 

components: (a) introduction to the study, (b) review of the literature, and (c) research methods to be employed 

(e.g., research design, data collection procedures, data analysis processes).  
 

It is important to note, when writing a research prospectus, a student should use the future tense in referring to 

his or her study (the proposal is what you “plan on doing”).  
 

For your Research Prospectus, you will construct a brief working proposal for an empirical investigation 

you may like to conduct in the near future. Specifically, you will develop a paper that: 
1. Provides a rationale for the proposed investigation (Introduction to the Study) 

2. Reviews the primary constructs to be investigated and the related research (Review of the Literature) 

3. Presents the research questions &/or hypotheses to be investigated 

4. Introduces the research methodology: (Research Design & Methodology) 

a. Research design 

b. Sampling  

c. Data collection procedures and instruments 

d. Data analysis procedures 

5. Discusses the potential contributions and limitations of the study.     
 

 

The Initial Written Research Prospectus should be a minimum of 10 pages (not including title page, 

references, and appendices); however, the paper should be no longer than 13 pages (will stop reviewing paper 

after 13 pages). 
 

 

Some other guidelines: 

���� Keep paper titles and headings within the paper as short as possible. 

���� Double-space all material, including references and quotations  (1 inch margins) 

���� Consult APA (2010) Publication Manual often & frequently.  

 
 

CACREP (2009) Doctoral Standards Accessed by Research Methodology  
1. Doctoral Learning Outcomes: Research and Scholarship 

a. E.2. Understands qualitative designs and approaches to qualitative data analysis 

b. F.1. Demonstrates the ability to formulate research questions appropriate for professional research & publication. 

c. F.2. Demonstrates the ability to create research designs appropriate to quantitative and qualitative research questions. 
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Student Name:         Doctoral Track:      

 

Research Methodology 

Initial Written Research Prospectus Evaluation Rubric 
 
Unacceptable  (0 points) = Student Does Not Demonstrate Competency at the Doctoral Level 

Developing (1 point)  =  Student Does Not Demonstrate Competency at the Doctoral Level; however, the Student Demonstrates Some 

 Level of Proficiency   

Proficient (2 points)  = Student Demonstrates Competency at the Doctoral Level 

Exemplary (3 points)   = Student Demonstrates Strong Competency at the Doctoral Level   

 

Task Description Unacceptable 

(0 points) 

Developing 

(1 point) 

Proficient 

(2 points) 

Exemplary 

(3 points) 

Score 

1. Title Page: 
Adherence to APA (2010) Publication 

Manual guidelines (pp. 23-25) 

Paper includes APA 

formatted title page with 

more than 4 errors 

Paper includes APA 

formatted title page with 

more than 3 or 4 errors 

Paper includes APA 

formatted title page with 1 

or 2 errors 

Paper includes APA 

formatted title page with 

no errors 

 

2. Introduction to the Study: 
Introduction – paper provides 

orientation to topic & constructs 

related to proposed investigation  

Paper does not include a 

clear orientation to the 

constructs of interest &/or 

section contains more than 

six writing errors    

Paper  includes a partly 

clear orientation to the 

constructs of interest &/or 

section contains four or 

five writing errors  

Paper  includes a clear 

orientation to the constructs 

of interest &/or section 

contains two or three 

writing errors 

Paper  includes a clear 

orientation to the 

constructs of interest &/or 

section contains no more 

than one writing error 

 

3. Introduction to the Study: 
Rationale – paper provides sound 

argument/position for the necessity of 

the proposed investigation (e.g., void 

in the research, etc.) 

Paper does not include a 

sound position for the 

necessity of the proposed 

investigation &/or section 

contains more than six 

writing errors    

Paper  includes a partly 

sound position for the 

necessity of the proposed 

investigation &/or  

section contains four or 

five writing errors  

Paper  includes a sound 

position for the necessity of 

the proposed investigation 

&/or section contains two 

or three writing errors 

Paper  includes a sound 

position for the necessity 

of the proposed 

investigation &/or section 

contains no more than 

one writing error 

 

4. Review of the Literature 
Constructs of Interest – paper 

provides thorough introduction to the 

constructs to be investigated  

Paper does not include a 

thorough introduction to the 

constructs to be investigated 

&/or section contains more 

than six writing errors    

Paper  includes a partly 

thorough introduction to 

the constructs to be 

investigated &/or  section 

contains four or five 

writing errors  
 

Paper  includes a thorough 

introduction to the 

constructs to be investigated 

&/or section contains two 

or three writing errors 

Paper  includes a 

thorough introduction to 

the constructs to be 

investigated &/or section 

contains no more than 

one writing error 

 

5. Review of the Literature 
Research of Interest – paper reviews 

primary research investigating 

constructs of interest in a systematic  

& purposeful manner (e.g., N = ##) 

 

Paper does not include a 

sound review of  primary 

research investigating 

constructs of interest &/or 

section contains more than 

six writing errors    

Paper  includes a partly a 

sound review of  primary 

research investigating 

constructs of interest &/or  

section contains four or 

five writing errors  

Paper  includes a sound 

review of  primary research 

investigating constructs of 

interest &/or section 

contains two or three 

writing errors 

Paper  includes a sound 

review of  primary 

research investigating 

constructs of interest &/or 

section contains no more 

than one writing error 
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Task Description Unacceptable 

(0 points) 

Developing 

(1 point) 

Proficient 

(2 points) 

Exemplary 

(3 points) 

Score 

6. Review of the Literature 
Writing Structure – paper presents 

essential elements of reviewed 

research & paragraphs follow a logical 

format – all works cited are included in 

Reference section – author uses 

appropriate citations to support 

positions/claims 

Paper does not present 

essential elements of 

reviewed research & 

paragraphs do not follow a 

logical format &/or section 

contains more than six 

writing errors    

Paper partly presents 

essential elements of 

reviewed research & 

paragraphs somewhat 

follow a logical format 

&/or section contains 

four or five writing 

errors  

Paper presents essential 

elements of reviewed 

research & paragraphs 

follow a logical format &/or 

section contains two or 

three writing errors 

Paper presents essential 

elements of reviewed 

research & paragraphs 

follow a logical format 

&/or section contains no 

more than one writing 

error 

 

7. Statement of the Problem 
Paper presents a clear & logical 

problem statement based on reviewed 

research and theory 

Paper does not include a 

clear & logical problem 

statement &/or section 

contains more than six 

writing errors    

Paper includes a partly 

clear & logical problem 

statement &/or section 

contains four or five 

writing errors 

Paper includes a clear & 

logical problem statement 

&/or section contains two 

or three writing errors  

Paper includes a clear & 

logical problem statement 

&/or section contains no 

more than one writing 

errors 

 

8. Research Methodology 
Research Questions / Hypotheses – 

paper presents clear & appropriate 

research questions &/or hypotheses – 
constructs to be investigated are 

operationally defined (e.g., “as measured 

by …”) 

Paper does not include clear 

& appropriate research 

questions &/or hypotheses 

&/or section contains more 

than six writing errors    

Paper include partly clear 

& appropriate research 

questions &/or hypotheses 

&/or section contains 

four or five writing 

errors 

Paper include clear & 

appropriate research 

questions &/or hypotheses 

&/or section contains two 

or three writing errors 

Paper include clear & 

appropriate research 

questions &/or hypotheses 

&/or section contains no 

more than one writing 

error 

 

9. Research Methodology 
Research Design – paper presents 

appropriate research design (e.g., 

quantitative—experimental, quasi-

experimental, correlational, descriptive; 

qualitative—ethnography, 

phenomenological study, case study) to 

answer research questions &/or 

hypotheses (include orientation to 

selected research design with appropriate 

citations)  

Paper does not include the 

presentation of appropriate 

research designed to answer 

research questions &/or 

hypotheses &/or section 

contains more than six 

writing errors    

Paper partly includes the 

presentation of 

appropriate research 

designed to answer 

research questions &/or 

hypotheses &/or section 

contains four or five 

writing errors  

Paper includes the 

presentation of appropriate 

research designed to answer 

research questions &/or 

hypotheses &/or section 

contains two or three 

writing errors 

Paper includes the 

presentation of 

appropriate research 

designed to answer 

research questions &/or 

hypotheses &/or section 

contains no more than 

one writing error 

 

10. Research Methodology 
Population & Sampling – paper 

presents logical & appropriate 

sampling methods (e.g., random 

selection, purposive sampling, potential 

response rate, statistical power, 95% 

confidence level, etc.) 

Paper does not include the 

presentation of logical & 

appropriate sampling 

methods &/or section 

contains more than six 

writing errors    

Paper partly includes the 

presentation of logical & 

appropriate sampling 

methods &/or section 

contains four or five 

writing errors 

Paper includes the 

presentation of logical & 

appropriate sampling 

methods &/or section 

contains two or three 

writing errors 

Paper includes the 

presentation of logical & 

appropriate sampling 

methods &/or section 

contains no more than 

one writing error 
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Task Description Unacceptable 

(0 points) 

Developing 

(1 point) 

Proficient 

(2 points) 

Exemplary 

(3 points) 

Score 

11. Research Methodology 
Data Collection Procedures – paper 

presents specific steps the researcher 

will take in his or her data collection 

process (e.g., IRB, incentives, 

recruitment of participants, etc.) 

Paper does not include 

presentation specific steps 

the researcher will take in 

his or her data collection 

process &/or section 

contains more than six 

writing errors    

Paper partly includes 

presentation specific steps 

the researcher will take in 

his or her data collection 

process &/or section 

contains four or five 

writing errors 

Paper includes presentation 

specific steps the researcher 

will take in his or her data 

collection process &/or 

section contains two or 

three writing errors 

Paper includes 

presentation specific steps 

the researcher will take in 

his or her data collection 

process &/or section 

contains no more than 

one writing error 

 

12. Research Methodology 
Instrumentation / Data Gathering – 

paper reviews information regarding 

the soundness of researcher’s data 

collection instruments (e.g., quantitative 

– psychometrics of instruments; 

qualitative – triangulation, 

trustworthiness, member checking, peer 

debriefing, external auditor) 

Paper does not include 

presentation of information 

regarding the soundness of 

researcher’s data collection 

instruments &/or section 

contains more than six 

writing errors    

Paper partly includes 

presentation of 

information regarding the 

soundness of researcher’s 

data collection 

instruments &/or section 

contains four or five 

writing errors 

Paper includes presentation 

of information regarding the 

soundness of researcher’s 

data collection instruments 

&/or section contains two 

or three writing errors 

Paper includes 

presentation of 

information regarding the 

soundness of researcher’s 

data collection 

instruments &/or section 

contains no more than 

one writing error 

 

13. Research Methodology 
Data Analysis Procedures – paper 

presents concise description of data 

analysis procedures that will be 

employed per research question &/or 

hypothesis (appropriateness per 

research design & data collection) 

Paper does not include 

presentation of  specific data 

analysis procedures that will 

be employed per research 

question &/or hypothesis 

&/or section contains more 

than six writing errors    

Paper partly includes 

presentation of  specific 

data analysis procedures 

that will be employed per 

research question &/or 

hypothesis &/or section 

contains four or five 

writing errors 

Paper includes presentation 

of  specific data analysis 

procedures that will be 

employed per research 

question &/or hypothesis 

&/or section contains two 

or three writing errors 

Paper includes 

presentation of  specific 

data analysis procedures 

that will be employed per 

research question &/or 

hypothesis &/or section 

contains no more than 

one writing error 

 

14. Discussion  
Potential Limitations of the Study – 

paper presents the potential limitations 

for the proposed investigation (e.g., 

research design, sampling, data 

collection, etc.) 

 

Paper does not include 

presentation of  specific 

limitations for the proposed 

investigation &/or section 

contains more than six 

writing errors    

Paper partly includes 

presentation of  specific 

limitations for the 

proposed investigation 

&/or section contains 

four or five writing 

errors 

Paper includes presentation 

of  specific limitations for 

the proposed investigation 

&/or section contains two 

or three writing errors 

Paper includes 

presentation of  specific 

limitations for the 

proposed investigation 

&/or section contains no 

more than one writing 

error 

 

15. Discussion 
Potential Contribution of the Study – 

paper presents the potential 

contribution of the research study’s 

findings to both practice & research  

 

Paper does not include 

presentation of  potential 

contribution of the research 

study’s findings to both 

practice & research &/or 

section contains more than 

six writing errors    

Paper partly includes 

presentation of  potential 

contribution of the 

research study’s findings 

to both practice & 

research &/or section 

contains four or five 

writing errors 

Paper  includes presentation 

of  potential contribution of 

the research study’s findings 

to both practice & research 

&/or section contains two 

or three writing errors 

Paper  includes 

presentation of  potential 

contribution of the 

research study’s findings 

to both practice & 

research &/or section 

contains no more than 

one writing error 
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Task Description Unacceptable 

(0 points) 

Developing 

(1 point) 

Proficient 

(2 points) 

Exemplary 

(3 points) 

Score 

16. References   
Comprehensiveness & adherence to APA 

(2010) Publication Manual 

 

Paper does not include a 

clear Reference section 

(e.g., congruence between 

works cited in paper & 

those included in the 

Reference section) &/or 

section contains more than 

six writing errors    

Paper partly includes a 

clear Reference section 

(e.g., congruence between 

works cited in paper & 

those included in the 

Reference section) &/or 

section contains four or 

five writing errors 

Paper includes a clear 

Reference section (e.g., 

congruence between works 

cited in paper & those 

included in the Reference 

section) &/or section 

contains two or three 

writing errors 

Paper includes a clear 

Reference section (e.g., 

congruence between 

works cited in paper & 

those included in the 

Reference section) &/or 

section contain no more 

than one writing error 

 

17. Overall clarity & readability 
The syntax, grammar, and punctuation 

errors impede the readability of the paper 

(doctoral level work?) 

 

Paper is not written at the 

doctoral level as evident by 

having more than 30 

grammar & punctuation 

errors throughout the paper 

Paper is somewhat 

written at the doctoral 

level as evident by having 

20 to 29 grammar & 

punctuation errors 

throughout the paper 

Paper is written at the 

doctoral level as evident 

by having 10 to 19 

grammar & punctuation 

errors throughout the 

paper 

Paper is written at the 

doctoral level as evident 

by having 1 to 9 grammar 

& punctuation errors 

throughout the paper 

 

18. Overall adherence to 

Publication Manual (APA, 
2010; doctoral level work?) 

Paper is not written at the 

doctoral level as evident by 

having more than 30 APA 

writing errors throughout 

the paper 

Paper is somewhat 

written at the doctoral 

level as evident by having 

20 to 29 APA writing 

errors throughout the 

paper  

Paper is written at the 

doctoral level as evident by 

having 10 to 19 APA 

writing errors throughout 

the paper  

Paper is written at the 

doctoral level as evident 

by having 1 to 9 APA 

writing errors throughout 

the paper  

 

 

Total Points per Evaluation 

Criterion (out of 54 points) 
 

     

 

 

 

Out of 

54 

points 

 

 

 

Instructor Feedback / Comments: 
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Poster Presentation & Discussion of the Research Prospectus (10% of grade) 
The dissertation proposal defense is a professional presentation and dialogue wherein the doctoral candidate and 

his or her dissertation committee members discuss the merit of the doctoral dissertation research proposal. A 

primary goal of the dissertation proposal defense is to assist the doctoral candidate in developing a “strong” 

research study and dissertation. The structure of the dissertation proposal “defense will depend on the norms of 

your institution and the preferences of your committee” (Joyner et al., 2013, p. 151). Most dissertation 

“proposal conferences will last about one hour; some require additional time if major problems occur or if 

difference arise among the committee members (Joyner et al., 2013, p. 151). To begin the dissertation proposal 

process, the doctoral candidate takes about 15-30 minutes to present his or her proposed investigation (often 

accomplished with a PowerPoint presentation). Upon completion of the doctoral candidate’s presentation, the 

dissertation chairperson and committee members will begin discussing their perspectives about the study with 

the doctoral candidate (typically, [a] areas of strength of the study, [b] areas of limitation of the study, [c] areas 

necessitate additional elaboration, and [d] areas requiring strengthening).  

 

For your Research Methodology, you will construct a poster presentation for the Proposed Research 

Investigation, aligning with a presentation that may be offered at a refereed conference (typically, 

PowerPoint presentation slides). In addition, faculty will be invited to the poster presentations to provide 

students with additional feedback  

 

The poster presentations should include the following: 

 

1. Rationale for the study (nature & scope of the problem) 

2. Relevance of the study to field of study 

3. Problem state (statement of the problem)  

4. Research questions &/or hypotheses  

5. Research design 

6. Population and sampling procedures (e.g., anticipated sample size, statistical power, transferability 

of qualitative findings) 

7. Data collection procedures 

√ IRB 

√ Recruitment / Methods will be collected (e.g., mail, interviews, etc.)? 

√ Instrumentation (psychometrics) / Trustworthiness, Fidelity, & Rigor   

8. Primary data analysis procedures per research question &/or hypotheses  

9. Potential limitations of the investigation 

10. Potential areas for future research 

11. Potential implications for field of study   

 

 

CACREP (2009) Doctoral Standards Accessed by Research Prospectus  
1. Doctoral Learning Outcomes: Research and Scholarship 

a. E.2. Understands qualitative designs and approaches to qualitative data analysis 

b. F.1. Demonstrates the ability to formulate research questions appropriate for professional research & publication. 

c. F.2. Demonstrates the ability to create research designs appropriate to quantitative and qualitative research questions. 
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Student Name:         Doctoral Track:      

Research Methodology 

Poster Presentation for Initial Research Prospectus Evaluation Rubric 
 
Unacceptable  (0 points) = Student Does Not Demonstrate Competency at the Doctoral Level 

Developing (1 point)  =  Student Does Not Demonstrate Competency at the Doctoral Level; however, the Student Demonstrates Some 

 Level of Proficiency   

Proficient (2 points)  = Student Demonstrates Competency at the Doctoral Level 

Exemplary (3 points)   = Student Demonstrates Strong Competency at the Doctoral Level   
 

 

Task Description Unacceptable 

(0 points) 

Developing 

(1 point) 

Proficient 

(2 points) 

Exemplary 

(3 points) 

Score 

1. Rationale for the Study: 
Presenter & poster communicates 

sound argument / position for the 

necessity for the proposed investigation 

(e.g., void in the research, etc.) 

 

Presenter & poster do not 

communicate sound 

argument / position for the 

necessity for the proposed 

investigation  

Presenter & posters 

party communicate 

sound argument / 

position for the necessity 

for the proposed 

investigation  

Presenter & posters 

communicates sound 

argument / position for the 

necessity for the proposed 

investigation  

Presenter & posters 

provide strong argument / 

position for the necessity 

for the proposed 

investigation  

 

2. Relevance of the Study to 

Field of Study: 
Presenter & poster provides reasoning 

why proposed investigation will 

contribute to theory & practice   

Presenter & poster do not 

provide reasoning why 

proposed investigation will 

contribute to theory & 

practice   

Presenter & poster party 

provide reasoning why 

proposed investigation 

will contribute to theory 

& practice   

Presenter & poster 

provides reasoning why 

proposed investigation will 

contribute to theory & 

practice   

Presenter & poster 

provide strong reasoning 

why proposed 

investigation will 

contribute to theory & 

practice   

 

3. Statement of the Problem: 
Presenter & poster provide a clear & 

logical problem statement based on 

research & theory 

Presenter & poster do not 

provide a clear & logical 

problem statement based on 

research & theory 

Presenter & poster party 

provide a clear & logical 

problem statement based 

on research & theory 

Presenter & poster provide 

a clear & logical problem 

statement based on 

research & theory 

Presenter & poster 

provide a strong, clear, & 

logical problem statement 

based on research & 

theory 

 

4. Research Questions &/or 

Hypotheses: 
Presenter & poster communicate clear 

& appropriate research questions &/or 

hypotheses based on identified problem 

statement – constructs to be 

investigated are operationally defined 

(e.g., “as measured by …”) 

 

Presenter & poster do not 

communicate clear & 

appropriate research 

questions &/or hypotheses 

based on identified problem 

statement – constructs to be 

investigated are 

operationally defined  

Presenter & poster party 

communicate clear & 

appropriate research 

questions &/or 

hypotheses based on 

identified problem 

statement – constructs to 

be investigated are 

operationally defined  

Presenter & poster 

communicate clear & 

appropriate research 

questions &/or hypotheses 

based on identified 

problem statement – 

constructs to be 

investigated are 

operationally defined  

Presenter & poster 

provide strong, clear, & 

appropriate research 

questions &/or hypotheses 

based on identified 

problem statement – 

constructs to be 

investigated are 

operationally defined  
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Task Description Unacceptable 

(0 points) 

Developing 

(1 point) 

Proficient 

(2 points) 

Exemplary 

(3 points) 

Score 

5. Research Design: 
Presenter & poster communicates clear 

& appropriate research design per 

identified research questions &/or 

hypotheses – defines specific research 

design 

Presenter & poster do not 

communicate clear & 

appropriate research design 

per identified research 

questions &/or hypotheses – 

defines specific research 

design 

Presenter & poster party 

communicate clear & 

appropriate research 

design per identified 

research questions &/or 

hypotheses – defines 

specific research design 

Presenter & poster 

communicates clear & 

appropriate research design 

per identified research 

questions &/or hypotheses 

– defines specific research 

design 

Presenter & poster 

communicates a strong, 

clear, & appropriate 

research design per 

identified research 

questions &/or hypotheses 

– defines specific research 

design 

 

6. Population & Sampling 

Procedures: 
Presenter & poster communicates 

logical & appropriate sampling 

methods (e.g., random selection, 

purposive sampling, statistical power)  

Presenter & poster do not 

communicate logical & 

appropriate sampling 

methods 

Presenter & poster party 

communicate logical & 

appropriate sampling 

methods 

Presenter & poster 

communicate logical & 

appropriate sampling 

methods 

Presenter & poster 

communicates strong, 

logical, & appropriate 

sampling methods 

 

7. Data Collection Procedures:   
Presenter & poster communicates 

specific steps the researcher will take in 

his or her in data collection process  

(e.g., IRB, incentives, recruitment, data 

collection instruments [validity & 

reliability], etc.)  

Presenter & poster do not 

communicate specific steps 

the researcher will take in 

his or her in data collection 

process  

Presenter & poster party 

communicate specific 

steps the researcher will 

take in his or her in data 

collection process  

Presenter & poster 

communicate specific steps 

the researcher will take in 

his or her in data collection 

process  

Presenter & poster 

communicates specific 

steps the researcher will 

take in his or her in data 

collection process in a 

strong fashion 

 

8. Primary Data Analysis 

Procedures: 
Presenter & poster communicates 

description of data analysis procedures 

that will be employed per research 

question &/or hypothesis 

(appropriateness per research design 

& data collection) 

Presenter & poster do not 

communicate description of 

data analysis procedures 

that will be employed per 

research question &/or 

hypothesis  

Presenter & poster party 

communicate description 

of data analysis 

procedures that will be 

employed per research 

question &/or hypothesis  

Presenter & poster 

communicate description 

of data analysis procedures 

that will be employed per 

research question &/or 

hypothesis  

Presenter & poster 

communicate strong 

description of data 

analysis procedures that 

will be employed per 

research question &/or 

hypothesis  

 

9. Limitations & Areas for 

Future Research: 
Presenter & poster communicates the 

potential limitations for the proposed 

investigation & areas for future 

research to address identified 

limitations  

 

Presenter & poster do not 

communicate the potential 

limitations for the proposed 

investigation & areas for 

future research to address 

identified limitations  

Presenter & poster party 

communicate the 

potential limitations for 

the proposed 

investigation & areas for 

future research to 

address identified 

limitations  

Presenter & poster 

communicate the potential 

limitations for the 

proposed investigation & 

areas for future research to 

address identified 

limitations  

Presenter & poster 

communicates the 

potential limitations for 

the proposed investigation 

& areas for future 

research to address 

identified limitations in a 

strong fashion 
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Task Description Unacceptable 

(0 points) 

Developing 

(1 point) 

Proficient 

(2 points) 

Exemplary 

(3 points) 

Score 

10. Potential Implication of 

Study: 
Presenter & poster communicates the 

potential contribution of the research 

study’s findings to both practice & 

research 

Presenter & poster do not 

communicate the potential 

contribution of the research 

study’s findings to both 

practice & research 

Presenter & poster party 

communicate the 

potential contribution of 

the research study’s 

findings to both practice 

& research 

Presenter & poster 

communicate the potential 

contribution of the research 

study’s findings to both 

practice & research 

Presenter & poster 

communicates the 

potential contribution of 

the research study’s 

findings to both practice 

& research in a strong 

fashion 

 

11. Quality of Poster Presentation  
Comprehensiveness & clarify of 

PowerPoint slides / information  

Poster is not comprehensive 

& provides clear 

information  

Poster is somewhat 

comprehensive & 

provides clear 

information  

Poster is comprehensive & 

provides clear information  
Poster is comprehensive 

& provides exceptional 

information  

 

12. Presenter’s Overall 

Performance  
Professionalism, engagement, and 

thoughtfulness of the presenter 

 

Presenter is not 

professional, engaging, & 

thoughtful 

Presenter is somewhat  

professional, engaging, 

& thoughtful 

Presenter is professional, 

engaging, & thoughtful 

Presenter is very 

professional, engaging, & 

thoughtful 

 

Total Points per Evaluation 

Criterion  
 

     

 

Out of 

36 

points 

 

 

Instructor Feedback / Comments:  
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ALL ASSIGNMENTS MUST BE TYPED & IN APA (2010) FORMAT  
 

Please note: Any assignment not turned in at the designated class meeting, on the due date & time will 

result in a grade of zero. No late work will be accepted.  
 

IF YOU HAVE ANY PROBLEMS WITH ASSIGNMENTS &/OR DUE DATES, PLEASE CONTACT 

THE INSTRUCTOR PRIOR TO THE DUE DATE SO POSSIBLE ACCOMMODATIONS MAY BE 

MADE IF NECESSARY. 
 

Accommodating Students with Special Learning Needs: 

The Individuals with Disabilities Education Act of 2004 (IDEA; 20 U.S.C Section 1400 et seq.), the 

American with Disability Act of 1990 (ADA; 42 U.S.C., Section 12101 et seq.), and Section 504 of the 

Rehabilitation Act of 1973 (29 U.S.C. Section 794 et seq.) requires the University of Texas A&M Commerce 

provide “reasonable accommodations to any individual who advises us of a physical or mental disability.” 

Students wishing to receive some instructional accommodation because of a documented disability 

should meet with the instructor to discuss accommodations. Please arrange a meeting with me at your 

earliest convenience. The Americans with Disabilities Act (ADA) is a federal anti-discrimination statute 

that provides comprehensive civil rights protection for persons with disabilities. Among other things, this 

legislation requires that all students with disabilities be guaranteed a learning environment that provides 

for reasonable accommodation of their disabilities. If you have a disability requiring an accommodation, 

please contact: 

Office of Student Disability Resources and Services 

Texas A&M University-Commerce 

Gee Library, Room 132 

Phone (903) 886-5150 or (903) 886-5835 

Fax (903) 468-8148 

 

Student Conduct & Academic Integrity: 

By enrolling in this course, you have accepted the responsibility to abide to policies and procedures set 

forth by the University of Texas A&M Commerce. "All students enrolled at the University shall follow the 

tenets of common decency and acceptable behavior conducive to a positive learning environment." (See 

Student's Guide Handbook, Polices and Procedures, Conduct) “Graduate students at Texas 

A&MUniversity-Commerce are expected to maintain high standards of integrity and honesty in all their 

scholastic work.” (See Section A13.12, Academic Honesty, A&M-Commerce Procedures.) 

UNIVERSITY CLOSING DUE TO WEATHERCheck http://www.tamu-commerce.edu/ regarding class 

cancellations. Also, KETR radio on 88.9 FM and Television channels 4, 5, and 8 (channel 7 for Tyler & 

Longview area). 

Professionalism: 
Due to the experiential, interpersonal, and intrapersonal nature of Research Methodology professionalism is 

critical. Within course discussions, students will need to display the ability to accept constructive feedback and 

collaborate with their peers. It is the instructor’s responsibility to ensure that doctoral students in education 

possess the abilities to handle these professional responsibilities. Please see the instructor if you have any 

concerns.  
 

Please do not allow cell-phones and beepers to interrupt class time. The instructors respectfully ask that you deactivate 

these prior to class. THANKS!! 
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THE SYLLABUS, TENTATIVE SEMESTER OUTLINE, FORMAT OF 

ASSIGNMENTS, AND READINGS MAY BE ADJUSTED OVER THE COURSE OF 

THE SEMESTER 

 

Tentative Topical Outline 
 

Informal Class Meeting 
January 29, 2014   Introduction & Orientation to the Course  

     Review Syllabus & Course Expectations 

 

    

Class #1 February 5, 2014 Epistemologies of Research Inquiry  

Ethics in Human Subjects Research & Academia  
   Institutional Review Boards (IRB) Training 

   Graduate Student Integrity & Academia  

Research Integrity / Plagiarism & Self-Plagiarism 

Research Misconduct / Integrity in Data Management (e.g., falsification, confidentiality) 

Doctoral Student Research Identity 

Discuss Plan for Participation in Research Assignment 

 

Readings: 
Gall, M. D., Gall, J. P., & Borg, W. R. (2006). Educational research: An introduction (8

th
 ed.). Boston: MA:  

 Allyn & Bacon.  – Chapters 1 & 3 

Lambie, G. W., Hayes, B. G., Griffith, C., Limberg, D., & Mullen, P. R.  (2013). Doctoral  education students’ levels 

 of research knowledge, research self-efficacy, and interest in research: A cross-sectional investigation. Journal of 

 Innovative Higher Education, 39(2) DOI 10.1007/s10755-013-9264-1. 

Shadish, W. R., Cook, T. D., & Campbell, D. T. (2002). Experimental and quasi-experimental designs for 

general causal inferences. Belmont, CA: Wadsworth Cengage Learning. – Chapter 9 (pp. 279-290) 

 

Quiz #1 

 
Class #2  February 12, 2014 Constructing a Sound Literature Review 

Developing a Sounds Research Report  

Becoming a Strong Scholarly Writer (e.g., getting published)  
  Doctoral Student Research Identity 

Review Initial Literature Review Paper Requirement  

  

Readings: 
Boote, D. N., & Beile, P. (2005). Scholars before researchers: On the centrality of the dissertation literature  

 review in research preparation. Educational Researcher, 34(6), 3-15. 

 
Gall, M. D., Gall, J. P., & Borg, W. R. (2006). Educational research: An introduction (8

th
 ed.). Boston: MA: Allyn &  

 Bacon.  – Chapters 2 & 4 

 

Quiz #2 

Due: Documentation of IRB Training Due to Instructor & Plan for Participation in Research 
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Class #3 February 19, 2014 Data Collection & Analysis  

Hybrid/eCollege   Basic Statistical Techniques  

No face-to-face meeting  Selecting a Sample   

 

Readings: 
Gall, M. D., Gall, J. P., & Borg, W. R. (2006). Educational research: An introduction (8

th
 ed.). Boston: MA:  

 Allyn & Bacon.  – Chapters 5 & 6 

 

Quiz #3 
 

 
Class #4 February 26, 2014 Research Designs: Quantitative Designs  

     Non-experimental Research Designs 
     Review of Basic Statistical Techniques 

     Descriptive Research Designs 

     Causal-Comparative Research Designs 

     Correlational Research Designs    

Readings: 
Gall, M. D., Gall, J. P., & Borg, W. R. (2006). Educational research: An introduction (8

th
 ed.). Boston: MA: Allyn &  

 Bacon.  – Chapters 10 & 11 

Quiz #4 
 

 

Class #5 March 5, 2014  Research Designs: Quantitative Designs  

     Review Basic Statistical Techniques 

     Experimental Research Designs 

Readings: 
Gall, M. D., Gall, J. P., & Borg, W. R. (2006). Educational research: An introduction (8

th
 ed.). Boston: MA:  

 Allyn & Bacon.  – Chapter 12 

Shadish, W. R., Cook, T. D., & Campbell, D. T. (2002). Experimental and quasi-experimental designs for 

general causal inferences. Belmont, CA: Wadsworth Cengage Learning. – Chapters 1 & 8 

 

Quiz #5 

Due: Initial Literature Review Paper 
_____________________________________________________________________________ 

 

Spring Break March 12: No Class 
 

 

Class #6 March 19, 2013 Research Designs: Quantitative Designs  

     Quasi-Experimental Research Designs  

Readings: 
Gall, M. D., Gall, J. P., & Borg, W. R. (2006). Educational research: An introduction (8

th
 ed.). Boston: MA:  

 Allyn & Bacon.  – Chapter 13 

Shadish, W. R., Cook, T. D., & Campbell, D. T. (2002). Experimental and quasi-experimental designs for 

general causal inferences. Belmont, CA: Wadsworth Cengage Learning. – Chapters 4, 5, & 6 

Quiz #6 
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Class #7 March 26, 2014 Research Designs: Qualitative Designs  

     Case Study Research Designs 

     Phenomenological Research Designs  

     Ethnographical Research Designs  

     Critical-Theory Research Designs   

Readings: 
Gall, M. D., Gall, J. P., & Borg, W. R. (2006). Educational research: An introduction (8

th
 ed.). Boston: MA:  

 Allyn & Bacon.  – Chapters 14 & 15 

Quiz #7 
 

 

Class #8 April 2, 2014   Research Designs: Qualitative Designs 

     Grounded Theory 

     Consensual Qualitative Research Design 

     Conducting Sounds & Credible Qualitative Research  

 

Readings: 

Hayes, D. G., & Wood, C. (2011). Infusing qualitative traditions in counseling research designs. Journal of  

 Counseling & Development, 89(3), 288-295.  

Hill, C. E., Knox, S., Thompson, B. J., Williams, E., Hess, S. A., & Ladany, N. (2005).  

 Consensual qualitative research: An update. Journal of Counseling Psychology, 52, 196- 

205. 

Hunt, B. (2011). Publishing qualitative research in counseling journals. Journal of Counseling & Development,  

 89(3), 296-300.  

Limberg, D….Lambie, G. W. (2013). Professional identity development of counselor education doctoral 

 students: A qualitative investigation. The Professional Counselor: Research and Practice, 3(1), 40-53. 

Quiz #8 
 

 
Class #9 April 9, 2014  Limitations to Empirical Research Investigations 

Hybrid/eCollege   Threats to Internal Validity 

No face-to-face meeting  Threats to External Validity  

 

Readings: 
Shadish, W. R., Cook, T. D., & Campbell, D. T. (2002). Experimental and quasi-experimental designs for 

general causal inferences. Belmont, CA: Wadsworth Cengage Learning. – Chapters 2 & 3 

 

Students should be working on their poster & initial research prospectus  

 

Quiz #9 
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Class #10 April 16, 2014  Developing Your Initial Written Research Prospectus  

     APA (2010) Common Issues  

     Constructing & Refining Your Research Prospectus 

     Poster Presentation Preparation 

 

Readings: 
Students should be working on their poster & initial research prospectus  

  

Due: Bring Draft of Initial Written Research Prospectus to Class 
 

 

Class #11 April 23, 2014  Poster Presentation for Initial Research Prospectus  

 

Students will be facilitating their poster presentations during scheduled class meeting time 
 

   Due: Poster Presentation for Initial Research Prospectus 

 

Readings: 
Students should continue working on their initial research prospectus  

 

 
Class #12 April 30, 2013  Initial Written Research Prospectus  

     Course Summary  

 
       

Hardcopy of Initial Research Prospectus Papers Must Be Turned-In to the Instructor at 

Class Time 
 

Due: Initial Written Research Prospectus & Summary of Research Participation   

 

 

 

Final Exam Week May 7, 2013  
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Guiding Principles of Scientific Research 
The Committee (NCR) argued that all the sciences, including scientific educational research, shared a set of 

epistemological or fundamental guiding principles. The Committee argued that all scientific endeavors should: 

1. Pose significant questions that can be investigated empirically 

2. Link research to relevant theory 

3. Use methods that permit direct investigation of the questions 

4. Provide a coherent and explicit chain of reasoning 

5. Attempt to yield findings that replicate and generalize across studies 

6. Disclose research data and methods to enable and encourage professional scrutiny and critique. 

 

These principles do not constitute an algorithm, checklist, or “how-to” guide; no single study is likely to 

encompass them all (although a well-designed and coordinated program of scientific research would). Rather, 

the Committee viewed the principles as professionally internalized norms that reflect dedication to the primacy 

of evidence; to healthy skepticism about knowledge claims; to ruling out all alternative explanations 

(“competitive argumentation”; see Schoenfeld, Smith, & Arcavi, 1993); to elucidating and reducing biases that 

might affect the research process; to disciplined, creative, and open-minded thinking; and to the free flow of 

constructive criticism. 
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